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District Profile
Demographics
549 Locust Street
PO Box 158
Sidman, PA 15955
(814)487-7613
Superintendent: Edwin Bowser
Director of Special Education: Claudia Mehall

Planning Committee
Name
Chad Cordek
Amanda Custer
Claudia Mehall
Noelle Miller

Role
Elementary School Teacher - Regular Education :
Special Education
Elementary School Teacher - Special Education :
Special Education
Special Education Director/Specialist : Special
Education
Parent : Special Education
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Core Foundations
Special Education
Special Education Students
Total students identified: 260

Identification Method
Identify the District's method for identifying students with specific learning disabilities.
The Forest Hills School District utilizes the discrepancy model to identify students with specific
learning disabilities in all three of the district buildings. The MDE includes a standardized
assessment of cognitive ability and achievement administered by a certified school psychologist, as
well as assessments provided by classroom teachers, reading and math teachers providing support
through Title I services, classroom observations by Instructional Support staff, administrators, and
school counselors. The team uses this data to implement pre-referral intervention, to assist in
identifying children, and to monitor progress. If the student does not achieve adequately for the
student’s age or does not meet State-approved grade-level standards in one or more of the following
areas when provided with learning experiences and scientifically based instruction appropriate for
the student’s age or State-approved grade level standards and level of English language proficiency:
oral expression, listening comprehension, written expression, basic reading skills, reading fluency
skills, reading comprehension, mathematics calculation, and mathematics problem-solving: the
team then rules out environmental, cultural, economic and medical factors to further assess the
source of the student’s difficulties. Intellectual disability, emotional disturbance and Limited English
proficiency are also eliminated as the primary cause of the discrepancy.

Enrollment
Review the Enrollment Difference Status. If necessary, describe how your district plans to address
any significant disproportionalities.
The data is publicly available via the PennData website. You can view your most recent report. The
link is: http://penndata.hbg.psu.edu/BSEReports
There is no significant discrepancy in enrollment data based on the Special Education Data Report
for School Year 2011-2012 shown below:
Source: December 1, 2013 Child Count
Forest Hills
PA
ETotal Enrollment ^. . . . . . . . . . . . . . . . . . . . . . . . . . . . . 1,902 . . . . . . . . . . 1,753,536
Total Special Education Enrollment . . . . . . . . . . . . . . . . . . . 261 . . . . . . . . . . . 269,349
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Percent Special Education . . . . . . . . . . . . . . . . . . . . . . . . . . 13.7% . . . . . . . . . . . . 15.4%

Non-Resident Students Oversight
1. How does the District meet its obligation under Section 1306 of the Public School Code as the
host District at each location?
2. How does the District ensure that students are receiving a free appropriate public education
(FAPE) in the least restrictive environment (LRE)?
3. What problems or barriers exist which limit the District's ability to meet its obligations
under Section 1306 of the Public School Code?
At the current time, there are no locations within the school district. The Forest Hills School District
had a group home within its boundaries several years ago. This home was operated with residents
who had been identified as special education students since entering kindergarten. Because that is
the first time such a facility was located in the district we had consulted IU8 on several occasions for
guidance. The students were also in IU programs and thus no changes had been necessary during
this school year. The Forest Hills School District did not experience any problems or barriers while
meeting its obligations under Section 1306 of the Public School Code. This location is no longer
available for achool-age students.

Incarcerated Students Oversight
Describe the system of oversight the District would implement to ensure that all incarcerated
students who may be eligible for special education are located, identified, evaluated and when
deemed eligible, are offered a free appropriate public education (FAPE).
When incarcerated students from Forest Hills School District enter the correctional institution, each
incarcerated student completes an educational questionnaire with the intake officer. The
questionnaire determines eligibility for educational services. The questionnaire is forwarded to
Intermediate Unit 8 from whom the school district contracts for services at the county jail. IU 8 then
requests the educational records from Forest Hills School District. The Intermediate Unit provides
the educational services and ensures that all students are identified, evaluated or re-evaluated and
receive FAPE.

Least Restrictive Environment
1. Describe the District procedures, which ensure that, to the maximum extent appropriate,
children with disabilities, including those in private institutions, are educated with nondisabled children, and that removal from the regular education environment only occurs
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when education in that setting with supplementary aids and services, cannot be achieved
satisfactorily.
2. Describe how the District is replicating successful programs, evidence-based models, and
other PDE sponsored initiatives to enhance or expand the continuum of supports/services
and education placement options available within the District to support students with
disabilities access the general education curriculum in the least restrictive environment
(LRE). (Provide information describing the manner in which the District utilizes site-based
training, consultation and technical assistance opportunities available through PDE/PaTTAN,
or other public or private agencies.)
3. Refer to and discuss the SPP targets and the district's percentages in the Indicator 5 section Educational Environments. Also discuss the number of students placed out of the district and
how those placements were determined to assure that LRE requirements are met.
The Forest Hills School District met the SPP Target for SE Inside Regular Class 80% or more and SE
Inside Regular Class Less Than 40%. Educational Environments from December 1, 2013 Child
Count are SE inside Regular Class 80% or More LEA 71.1%; and SE Inside Regular Class<40% LEA
4.3%. The Administrators who serve as Chairperson of the IEP team meetings will continue to
support inclusion and the LEA will continue to provide opportunities for staff development that
supports differentiated instruction and co-teaching, etc.
The Forest Hills School District contracts with IU 08 to provide educational programs for some
students outside of their neighborhood school. The district utilizes secondary IU 08 programs for
LSS and the BRIDGE program for 18 to 21 year old students. When students are placed in Alternative
Education programs the district contracts with IU 8 to provide the necessary special education
programs at that setting. In addition to direct supervision and targeted assistance from the LEA and
IU8, teachers have been required and encouraged to participate in numerous training sessions
which include inclusive practices. These trainings include: Literacy workshops, Autism workshops,
and general IEP/Goal trainings.
The Forest Hills School District attempts to provide each special education student with an
appropriate education delivered in the least restrictive environment appropriate to individual
student needs. Prior to evaluation for special education, pre-referral strategies are provided at both
the elementary and secondary levels. If a parent requests an evaluation, the regular education prereferral team is involved to obtain current levels of functioning in the regular education curriculum
and to determine what instructional strategies are effective. The multidisciplinary team carefully
reviews current levels of functioning and how the student functions within the regular education
curriculum to assist in the determination of need for Special Education services.
Forest Hills School District first considers the regular education classroom and curriculum with
supplementary aids and services when determining placements for students with disabilities.
Students receive instruction and services outside the regular education classroom and/or
curriculum only when student needs are so severe that he or she will receive little to no benefit from
inclusion or when the student is so disruptive as to significantly impair the education of other
children in the class.
Collaborative, instructional, social-behavioral and/or physical aids and services are considered in
planning for inclusion. District leadership supports the provision of supplementary aids and
services in the regular education classroom through coordinating staff schedules and
responsibilities; provision of professional opportunities for teachers, paraprofessionals, related
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service providers and others; providing opportunities for problem-solving and planning, coaching
and mentoring; and developing positive relationships with families. New initiatives, programs and
materials are evaluated according to the principals of universal design for learning prior to
implementation within the district.

Behavior Support Services
Provide a summary of the District policy on behavioral support services including, but not limited to,
the school wide positive behavior supports (PBS). Describe training provided to staff in the use of
positive behavior supports, de-escalation techniques and responses to behavior that may require
immediate intervention. If the district also has School-Based Behavioral Health Services, please
discuss it.

The Forest Hills School District believe in the use of positive behavior support. Positive measures,
rather than negative, form the basis of a behavior support program to ensure that all students are
free from demeaning treatment, the use of aversive techniques (activities designed to establish a
negative association with a specific behavior), and the use of unreasonable restraint. The policy is
designed to enable students with individualized educational programs (IEPs), who need behavior
support (the development, change and maintenance of selected behaviors through the systematic
application of behavior change techniques), to benefit from their free appropriate education
program (FAPE) within the least restrictive environment (LRE) in accordance with the requirements
of federal and state laws and regulations.
1. Behavior support programs must include research based practices and techniques to develop and
maintain skills that will enhance an individual student’s opportunity for learning and self-fulfillment.
2. Behavior support programs and plans must be based on a functional assessment of behavior and
utilize positive behavior techniques.
3. When an intervention is needed to address problem behavior, the types of intervention chosen for
a particular student shall be the least intrusive necessary.
4. The IEP team shall develop positive behavior support plans for students with disabilities who
require specific intervention to address behavior that interferes with learning. The plan shall be
based on a functional behavior assessment and be part of the IEP. These plans must include methods
that utilize positive reinforcement and other positive techniques to shape a student’s behavior,
ranging from the use of positive verbal statements as a reward for appropriate behavior to specific
tangible rewards.
5. Effective techniques to (1) modify the contextual influences of behavior (i.e., setting events and
immediate antecedent events), (2) teach socially appropriate alternative skills, and (3) reduce
problem behavior will be employed. Positive side effects (positive techniques for the development,
change, and maintenance of particular behaviors shall be attempted prior to the use of more
intrusive or restraining measures) will also be monitored along with improvements in student
general health/wellbeing as a result of positive behavior support.
6. The use of restraints is considered a measure of last resort, only to be used after other less
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restrictive measures, including de-escalation techniques.
7. Restraints to control acute or episodic aggressive behavior or self-injurious behavior may only be
used when the student is acting in a manner as to be a clear and present danger to himself/herself,
to other students or to employees, and only when less restrictive measures and techniques have
proven to be or are less effective.
8. Restraint is defined as the application of physical force, with or without the use of any device, for
the purpose of restraining the free movement of a student’s body. The term restraint does not
include: a. Briefly holding, with or without force, a student to calm or comfort them, guiding a
student to an appropriate activity, or holding a student’s hand to safely escort them from one area to
another. b. Hand-over-hand assistance with feeding or task completion and techniques prescribed
by a qualified medical professional for reasons of safety or for therapeutic or medical treatment, as
agreed to by the student’s parents/guardians and specified in the IEP.
c. Devices used for
physical or occupational therapy, seatbelts in wheelchairs or on toilets used for balance and safety,
safety harnesses in buses, and functional positioning devices. These devices are considered
mechanical devices when specified in an IEP. d. Mechanical restraints which are used to control
involuntary movement or lack of muscle control of students when due to organic causes or
conditions when specified by an IEP and as determined by a medical professional qualified to make
the determination, and as agreed to by the student’s parents/guardians. Said mechanical restraints
shall prevent a student from injuring himself/herself or others or promote normative body
positioning and physical functioning.
9. The use of restraints may only be included in a student’s IEP when the following conditions apply:
a. The restraint is utilized with specific component elements of positive behavior support. b. The
restraint is used in conjunction with the teaching of socially acceptable alternative skills to replace
the problem behavior. c. Staff is authorized to use the procedure and have received the staff training
required. d. There is a plan in place for eliminating the use of restraint through the application of
positive behavior support.
10. The use of restraints may not be included in the IEP for the convenience of staff, as a substitute
for an educational program, or employed as punishment.
11. The use of prone restraints (student is held face down on the floor) is prohibited.
12. The use of restraints to control the aggressive behavior of an individual student shall cause the
educational agency to notify the parent/guardian of the use of restraint and shall cause a meeting of
the IEP team within ten (10) school days of the inappropriate behavior causing the use of restraints,
unless the parent/guardian, after written notice, agrees in writing to waive the meeting. At this
meeting, the IEP team shall consider whether the student needs a functional behavior assessment,
reevaluation, a new or revised positive behavior support, or a change of placement to address the
inappropriate behavior.
13. The following aversive techniques of intervening with problem behavior are considered
inappropriate and may not be used by district personnel: a. Corporal punishment. b. Punishment
for a manifestation of a student’s disability. c. Locked rooms, locked boxes, other locked structures
or spaces from which the student cannot readily exit. d. Noxious substances. e. Deprivation of basic
human rights, such as withholding meals, water or fresh air. f. Suspensions constituting a pattern
under 14.143(a) (relating to disciplinary placement). g. Treatment of a demeaning nature. h. Electric
shock.
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14. School entities have the primary responsibility for ensuring that positive behavior support
programs are in accord with Chapter 14, including: a. Training of personnel for the use of specific
procedures, methods and techniques including positive behavior supports, de-escalation techniques
and appropriate responses to student behavior that may require immediate intervention. b. Having
a written policy and procedures on the use of positive behavior support techniques and obtaining
parental consent prior to the use of restraints or intrusive procedures or restraints.
15. Agencies may convene a review, including the use of a human rights committee, to oversee the
use of restraints or intrusive procedures or restraints.
16. Subsequent to a referral to law enforcement, for students with disabilities who have positive
behavior support plans, an updated functional behavior assessment and a positive behavior support
plan are required.
17. Data on the use of restraints shall be maintained and reported as prescribed by the Secretary of
Education. The report shall be reviewed during compliance monitoring conducted by the
Department of Education.
The Superintendent or designee is responsible for programs that are solely operated by the district
ensuring that (1) agreed upon behavior support plans within IEPs for students are implemented in a
consistent manner, and (2) this policy is implemented in compliance with Pennsylvania’s
Regulations. The IU Executive Director or designee is responsible for programs that are solely
operated by Appalachia Intermediate Unit 8. The Superintendent, in conjunction with the Appalachia
Intermediate Unit 8 Executive Director, is responsible for ensuring that (1) agreed upon behavior
improvement plans within IEPs for students are implemented in a consistent manner, and (2) this
policy is implemented in compliance with state and federal laws and regulations.
Positive Behavior Support Procedures
The following procedures for students with IEPs who need behavior support programs or plans
reflect Forest Hills School District’s Behavior Support Policy and Chapter 14 requirements. When a
student manifests a need for behavior support* (for behavior that impedes their learning or that of
others), data is collected, and the IEP team analyzes the data and completes a Functional Behavior
Assessment. The IEP team then develops a positive behavior support plan. The plan elements are
embedded in the IEP Present Levels, Goals and Specially Designed Instruction. The plan follows the
Positive Behavior Support Plan format on the PaTTAN website.


Parent/Guardian must give consent if the plan includes the use of restraints (defined on page
2)



The plan must specify how the restraint will be eliminated through the application of
positive behavior support.



When a restraint is used, parent/guardian is notified in writing



Parent/Guardian may agree verbally on the date of the incident to waive the IEP meeting



Based on the data, the IEP team reviews the incident report and decides whether or not to
complete a new functional behavior assessment



Once completed a reevaluation in conducted; determination is made to develop a new or
revise the current plan; or change the student’s placement
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*Students with behavior support plans who are referred to law enforcement are to have an
updated FBA & behavior support plan
Chapter 14 Regulations Regarding Use of Restraints
The use of restraints is considered a measure of last resort, only to be used after other less
restrictive measures, including de-escalation techniques. Restraints to control acute or episodic
aggressive behavior or self-injurious behavior may only be used when the student is acting in a
manner as to be a clear and present danger to himself/herself, to other student or to employees, and
only when less restrictive measures and techniques have proven to be or are less effective. Restraint
is defined as the application of physical force, with or without the use of any device, for the purpose
of restraining the free movement of a student’s or eligible young child’s body. The term restraint
does not include:
• Briefly holding, with or without force, a student or eligible young child to calm or comfort them,
guiding a student or eligible young child to an appropriate activity, or holding a student’s or eligible
young child’s hand to safely escort them from one area to another.
• Hand-over-hand assistance with feeding or task completion and techniques prescribed by a
qualified medical professional for reasons of safety or for therapeutic or medical treatment, as
agreed to by the student’s or eligible young child’s parents/guardians and specified in the IEP.
• Devices used for physical or occupational therapy, seatbelts in wheelchairs or on toilets used for
balance and safety, safety harnesses in busses, and functional positioning devices. These devices are
considered mechanical devices when specified in an IEP.
• Mechanical restraints which are used to control involuntary movement or lack of muscle control of
students when due to organic causes or conditions when specified by an IEP and as determined by a
medical professional qualified to make the determination, and as agreed to by the student’s
parents/guardians. Said mechanical restraints shall prevent a student from injuring themselves or
others or promote normative body positioning and physical functioning. The use of restraints may
only be included in a student’s or eligible young child’s IEP when the following conditions apply:
• The restraint is utilized with specific component elements of positive behavior support.
• The restraint is used in conjunction with the teaching of socially acceptable alternative skills to
replace the problem behavior.
• Staff are authorized to use the procedure and have received the staff training required.
• There is a plan in place for eliminating the use of restraint through the application of positive
behavior support.
The use of restraints may not be included in the IEP for the convenience of staff, as a substitute for
an educational program, or employed as punishment. The use of prone restraints (student or eligible
young child is held down face down on the floor) is prohibited. The use of restraints to control the
aggressive behavior of an individual student or eligible young child shall cause the educational
agency to notify the parent/guardian of the use of restraint and shall cause a meeting of the IEP team
within ten (10) school days of the inappropriate behavior causing the use of restraints, unless the
parent/guardian, after written notice, agrees in writing to waive the meeting. At this meeting, the
IEP team shall consider whether the student or eligible young child needs a functional behavior
assessment, reevaluation, a new or revised positive behavior support, or a change of placement to
address the inappropriate behavior.
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References:
State Board of Education Regulations — 22 PA Code Sec. 12.3, 14.133
All special education staff is certified in Non-violent Crisis Intervention. This includes
paraprofessionals, school counselors, and teachers. Additional general education teachers will be
certified next year based on building and student need.
All special education staff are also trained to complete FBA's and Positive Behavior Support Plans
with the Emotional Support and Autistic Support teachers receiving more in depth training through
IU 8. These teachers are available to assist other staff members who need consultation. The district
has also utilized targeted consultation through the IU in very difficult cases.
The Forest Hills School District participates in the Olweus Bullying Prevention Program. In addition,
the Middle School has instituted a new course under a Life Skills Grant which includes Drug and
Alcohol, Decision Making, Safety, and Social Skills activities. It is funded through Cambria County
D&A, Blue Prints through Healthy Youth Development, and private funding sources.
Alternative Community Resource Program provides school-base counseling to students throughout
the district when parents are unable to transport them. The district makes referrals and provides a
confidential room for the service.

Intensive Interagency/Ensuring FAPE/Hard to Place Students
1. If the LEA is having difficulty ensuring FAPE for an individual student or a particular
disability category, describe the procedures and analysis methods used to determine gaps in
the continuum of special education supports, services and education placement options
available for students with disabilities.
2. Include information detailing successful programs, services, education placements as well as
identified gaps in current programs, services, and education placements not available within
the LEA. Include an overview of services provided through interagency collaboration within
the LEA.
3. Discuss any expansion of the continuum of services planned during the life of this plan.
Forest Hills School District has not had difficulty locating programs to ensure the provision of FAPE.
Forest Hills School District consults and involves the IU and other agencies to enlist their support to
resolve issues of locating services for difficult to place students. If the district were having difficulty
ensuring FAPE for a student in a particular disability category, the IEP team would reconvene to
evaluate the selected placement. The team would invite interagency personnel and continue to
analyze the educational program, benefits, and services available to ensure that resulting placement
decisions ensure FAPE. The district would utilize an interagency approach to resolve and locate
educational placements and services for student in disability categories for whom we are having
difficulty.
The LEA has utilized the services of interagency coordinators to assist students within the school
setting to the maximum extent possible providing supports as needed.
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Forest Hills School District has utilized the services of the IU8 Educational Consultant/Interagency
Coordinator when needed. The Educational consultant has located and coordinated trainings as
needed. For situations that require an interagency approach, the Forest Hills School District
arranges meetings and contacts the IU Interagency Coordinator if necessary.
At present, the LEA has not needed to engage in intensive interagency collaboration, but the district
has utilized IU8 educational consultants to assist with the development of IEPs when assistance is
needed.
The Forest Hills School District works cooperatively with other child-serving systems to provide
services to students. IEP meetings, interagency and/or CASSP meetings are scheduled to coordinate
services as needed.
The LEA engages in program planning with Children and Youth, BHID and Probation for difficult to
place students.
The LEA has not had difficulty locating placements for a particular disability category.
Students with disabilities are placed on homebound like any other student for medical necessity.
The Children and Adolescent Service System Program (CASSP) is in place to collaboratively design
and implement services for students with the following agencies: BHID, Children and Youth
Services, County Probation, Drug/Alcohol, Nulton Diagnostic Treatment Center, Footsteps,
Children's Behavioral Health and ACRP. In addition, Student Assistance Programs have been
implemented at the elementary, middle school and high school levels.
The school district will identify and report to PDE all students for whom we are experiencing
difficulty providing FAPE. The district will use an interagency approach to resolve placements for
hard-to-place students. IU8 provides an interagency coordinator who is available to assist in
locating appropriate educational placements and services. In the event the Interagency Team is not
able to identify an appropriate placement and services, and if barriers involve funding or policy
issues, the Regional Interagency Coordinator will request assistance from the Bureau of special
Education and the Bureau of Public Welfare.

Strengths and Highlights
Describe the strengths and highlights of your current special education services and programs.
Include in this section directions on how the district provides trainings for staff, faculty and parents.
The Forest Hills School District provides instructional programs and support services to meet the
needs of students with disabilities in our district through a combination of district and contracted
staff and programs. School personnel, parents and students work together to assure the appropriate
development of each learner. Teachers, both special education and regular education, meet and
collaborate to determine the most appropriate way to address the needs of the disabled student.
Inclusion in the regular education setting and curriculum is encouraged and supported to the
maximum extent appropriate.
Inclusion continues to be stressed in all three buildings to ensure that students are educated in the
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Least Restrictive Environment with supports and services. Co-teaching and collaboration between
regular and special education teachers are encouraged and supported by building and district
administrators. Schedules for special education students and staff are developed before regular
education to facilitate inclusion.
The district continues to employ one Instructional Support Teacher (K-6) and one Instructional
Support paraprofessional. Instructional Support is an effective process to implement pre-referral
interventions and screening prior to multidisciplinary evaluation referrals. It has provided the
means to incorporate best practice techniques into the general school environment at the
elementary level. Administrative support for continuing to employ an Instructional Support teacher
has allowed this process to remain an effective means of screening and intervention.
Effective communication and cooperation is utilized to provide a smooth transition from Early
Intervention programs operated by IU8 to kindergarten and school-age special education
programming. In addition, the district continues to contract with IU8 for Hearing and Vision Support
teachers. These contracted teachers have greatly enhanced the district’s ability to include and
accommodate students with these disabilities. Occupational Therapy and Physical Therapy services
are also contracted from IU8 and provided in an integrated program in special and regular education
classes.
The district employs 2 Speech Therapists who provide programming for all students in the district
who are Speech/Language Impaired.
Forest Hills is host to 2 multi-district classes operated by IU8. The Life Skills Support class was
opened at the elementary school at the beginning of the 2002-03 school year. This allowed the
district to bring students back from a neighboring district and educate Forest Hills students in their
home school. A Multi-disabilities Support Class is located at the middle school. For the 2016-2017
school year, only 13 students will be educated outside of the district.
The district employs a part-time transition coordinator who has increased emphasis and attention to
the transition component of each secondary IEP. He has spearheaded participation in PAS
(Promoting Academic Success) for those students with a post secondary school outcome. High
School seniors participate in a college level course at Penn Highlands Community College through an
OVR grant.
In addition, all students are evaluated by OVR for eligibility, all 18 year old males are registered with
Selective Service and, all male and female students are encouraged to register to vote.
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Assurances
Special Education Assurances
No policies or procedures have been identified.

24 P.S. §1306 and §1306.2 Facilities
There are no facilities.

Least Restrictive Environment Facilities
Facility Name

Type of Facility

Emotional Support in
Partial Hospitalization
Life Skills Support

1

MDS

1

VIS, MDS, SLS

1

Emotional Support and
Learning Support
Emotional Support
Autistic Support
Life Skills Support

1

Out-of-State
Schools
Neighboring
School Districts
Other

Autistic Support

1

Life Skills Support

3

Life Skills Support

1

Other
Other

Emotional Support
Emotional Support

1
1

ACRP/ St. Michael's

Other

Westmont Middle School

Neighboring
School Districts
Neighboring
School Districts
Instruction in the
Home
Other

Cambria Heights Elementary
School
Instruction in the Home
Bradley Center Residential
Treatment Facility
Gateway Rehabilitation Center
Pressley Ridge Day School
Ebensburg Mini Mall/Bridge
Program-IU 8
Monarch Center for Autism
Westmont High School
Bloomfield Apartments/Bridge
Program-IU08
Sara Reed Children's Center
Children's Behavioral
Health/Partial Hospitalization
Program

Number of
Students
Placed

Type of Service

Other
Other
Other

1

1
1
3
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Special Education Program Profile
Program Position #1
Operator: Intermediate Unit
PROGRAM DETAILS
Type: Class
Implementation Date: August 22, 2016
Reason for the proposed change: Update to meet the needs of the current student
enrollment.
PROGRAM SEGMENTS
Location/Building
FH Elementary
School

Grade

Building Type

Support

Service
Type

Age
Range

Caseload

FTE

An
Elementary
School
Building

A building in
Full-Time
Life
6 to 12 4
0.5
which General
Special
Skills
Education
Education
Support
programs are
Class
operated
Justification: Although the student's are not within 3 years of all of their peers in the Life Skills Classroom, the
IEP team have determined that this is the appropriate educational placement for each student at this time.

Program Position #2
Operator: Intermediate Unit
PROGRAM DETAILS
Type: Class
Implementation Date: August 22, 2016
Reason for the proposed change: Update to meet the needs of the current student
enrollment.
PROGRAM SEGMENTS
Location/Building

Grade

Building Type

Support

Service
Type

Age
Range

Caseload

FTE

A building in
Full-Time
Multiple
13 to
2
0.35
which General
Special
Disabilities
21
Education
Education
Support
programs are
Class
operated
Justification: Although the student's are not within 3 years of all of their peers in the Life Skills Classroom, the
IEP team have determined that this is the appropriate educational placement for each student at this time.
FH Middle School

A Middle
School
Building

Program Position #3
Operator: Intermediate Unit
PROGRAM DETAILS
Type: Position
Implementation Date: August 22, 2016
Reason for the proposed change: Update to meet the needs of the current student
enrollment.
PROGRAM SEGMENTS
Location/Building
FH Elementary
School

Grade
An
Elementary
School

Building Type

Support

A building in
which General
Education

Itinerant

Service
Type
Blind or
Visually
Impaired

Age
Range

Caseload

FTE

9 to 9

1

0.05

15
Building
Forest Hills High
School

A Senior High
School
Building

programs are
operated
A building in
which General
Education
programs are
operated

Support
Itinerant

Blind or
Visually
Impaired
Support

16 to
16

1

0.05

Program Position #4
Operator: Intermediate Unit
PROGRAM DETAILS
Type: Position
Implementation Date: August 22, 2016
Reason for the proposed change: Update to meet the needs of the current student
enrollment.
PROGRAM SEGMENTS
Location/Building

Grade

Building
Type

Forest Hills
Elementary School

An
Elementary
School
Building

Forest Hills
Elementary School

An
Elementary
School
Building

Forest Hills Middle
School

A Middle
School
Building

Forest Hills Middle
School

A Middle
School
Building

Forest Hills High
School

A Senior
High School
Building

A building in
which
General
Education
programs
are
operated
A building in
which
General
Education
programs
are
operated
A building in
which
General
Education
programs
are
operated
A building in
which
General
Education
programs
are
operated
A building in
which
General
Education
programs
are
operated

Program Position #5
Operator: School District
PROGRAM DETAILS
Type: Class

Service
Type

Age
Range

Caseload

FTE

Supplemental
(Less Than
80% but More
Than 20%)

Deaf and
Hearing
Impaired
Support

5 to 5

1

0.1

Itinerant

Deaf and
Hearing
Impaired
Support

11 to
11

1

0.05

Itinerant

Deaf and
Hearing
Impaired
Support

13 to
15

3

0.05

Supplemental
(Less Than
80% but More
Than 20%)

Deaf and
Hearing
Impaired
Support

13 to
13

1

0.1

Itinerant

Deaf and
Hearing
Impaired
Support

17 to
17

1

0.05

Support
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Implementation Date: August 22, 2016
Reason for the proposed change: Update to meet the needs of the current student
enrollment
PROGRAM SEGMENTS
Location/Building

Grade

Building
Type

FH Middle School
CC

A Middle
School
Building

FH Middle School
CC

A Middle
School
Building

Forest Hills Middle
School

A Middle
School
Building

A building in
which
General
Education
programs are
operated
A building in
which
General
Education
programs are
operated
A building in
which
General
Education
programs are
operated

Support

Service
Type

Age
Range

Caseload

FTE

Itinerant

Learning
Support

13 to
14

1

0.2

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

13 to
14

12

0.75

Itinerant

Emotional
Support

13 to
14

1

0.05

Program Position #6
Operator: School District
PROGRAM DETAILS
Type: Class
Implementation Date: August 22, 2016
Reason for the proposed change: Update to meet the needs of the current student
enrollment
PROGRAM SEGMENTS
Location/Building

Grade

Building
Type

FH Elementary
School KG

An
Elementary
School
Building

FH Elementary
School KG

An
Elementary
School
Building

FH Elementary
School KG

An
Elementary
School
Building

A building in
which
General
Education
programs
are operated
A building in
which
General
Education
programs
are operated
A building in
which
General
Education
programs
are operated

Program Position #7
Operator: School District

Support

Service
Type

Age
Range

Caseload

FTE

Itinerant

Learning
Support

10 to
11

10

0.25

Supplemental
(Less Than
80% but More
Than 20%)

Learning
Support

10 to
11

10

0.65

Itinerant

Emotional
Support

10 to
11

3

0.1

17
PROGRAM DETAILS
Type: Position
Implementation Date: August 22, 2016
Reason for the proposed change: Update to meet the needs of the current student
enrollment
PROGRAM SEGMENTS
Caseload

FTE

A building in
Itinerant Autistic
8 to 11 4
which General
Support
Education
programs are
operated
Justification: The teacher works with each student individually so that age range restrictions are never a
problem.
Forest Hills Middle
A Middle
A building in
12 to
Itinerant Autistic
6
School
School
which General
Support
15
Building
Education
programs are
operated
Justification: The teacher works with each student individually so that age range restrictions are never a
problem.
Forest Hills High
A Senior High A building in
18 to
Itinerant Autistic
1
School
School
which General
Support
18
Building
Education
programs are
operated

0.33

Location/Building
FH Elementary
School SS

Grade

Building Type

Support

Service
Type

Age
Range

An
Elementary
School
Building

0.56

0.1

Program Position #8
Operator: School District
PROGRAM DETAILS
Type: Class
Implementation Date: August 22, 2016
Reason for the proposed change: Update to meet the needs of the current student
enrollment.
PROGRAM SEGMENTS
Location/Building
FH Elementary
School CL

Grade
An
Elementary
School
Building

Building Type

Support

Service
Type

Age
Range

Caseload

A building in
Itinerant Speech and 5 to 11 41
which General
Language
Education
Support
programs are
operated
Justification: The clinician sees students individually or in grade level small groups so that age range
restrictions are never a problem.
Forest Hills Middle
A Middle
A building in
Itinerant Speech and 12 to
6
School CL
School
which General
Language
21
Building
Education
Support
programs are
operated
Justification: The clinician sees students individually or in glade level small groups so that age range
restrictions are never a problem.
Forest Hills High
A Senior High A building in
Itinerant Speech and 16 to
1
School CL
School
which General
Language
16
Building
Education
Support
programs are

FTE
0.8

0.1

0.1

18
operated

Program Position #9
Operator: School District
PROGRAM DETAILS
Type: Class
Implementation Date: August 22, 2016
Reason for the proposed change: Update to meet the needs of the current student
enrollment.
PROGRAM SEGMENTS
Location/Building
FH Elementary
School AP

Grade

Building Type

Support

Service
Type

Age
Range

Caseload

An
Elementary
School
Building

A building in
Itinerant Speech and 5 to 12 41
which General
Language
Education
Support
programs are
operated
Justification: The clinician sees students individually or in small grade level groups so that age range
restrictions are never a problem.
FH Middle School
A Middle
A building in
Itinerant Speech and 12 to
6
AP
School
which General
Language
15
Building
Education
Support
programs are
operated
A Senior High A building in
FH High School AP
Itinerant Speech and 18 to
1
School
which General
Language
18
Building
Education
Support
programs are
operated

FTE
0.8

0.1

0.1

Program Position #10
Operator: School District
PROGRAM DETAILS
Type: Class
Implementation Date: August 22, 2016
Reason for the proposed change: Update to meet the needs of the current student
enrollment
PROGRAM SEGMENTS
Location/Building

Grade

Forest Hills High
School JK

A Senior
High
School
Building

Forest Hills High
School JK

A Senior
High
School
Building

Building
Type
A building in
which General
Education
programs are
operated
A building in
which General
Education
programs are
operated

Program Position #11
Operator: School District
PROGRAM DETAILS

Support

Service
Type

Age
Range

Caseload

FTE

Itinerant

Learning
Support

16 to
18

9

0.2

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

16 to
18

9

0.8

19
Type: Class
Implementation Date: August 22, 2016
Reason for the proposed change: Update to meet the needs of the current student
enrollment.
Justification for less than 1.0 FTE is because .2 is utilized for Transition
PROGRAM SEGMENTS
Location/Building

Grade

Forest Hills High
School MB

A Senior
High
School
Building

Forest Hills High
School Mb

A Senior
High
School
Building

Forest Hills High
School MB

A Senior
High
School
Building

Forest Hills High
School MB

A Senior
High
School
Building

Age
Range

Caseload

FTE

Learning
Support

16 to
18

7

0.5

Itinerant

Autistic
Support

16 to
18

1

0.15

Itinerant

Emotional
Support

16 to
18

2

0.05

Supplemental
(Less Than 80%
but More Than
20%)

Emotional
Support

17 to
17

1

0.1

Building
Type

Support

A building in
which
General
Education
programs are
operated
A building in
which
General
Education
programs are
operated
A building in
which
General
Education
programs are
operated
A building in
which
General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Service
Type

Program Position #12
Operator: School District
PROGRAM DETAILS
Type: Class
Implementation Date: August 22, 2016
Reason for the proposed change: Update to meet the needs of the current student
enrollment
Justification: For less than 1.0 FTE is that .2 is utilized for transition
PROGRAM SEGMENTS
Location/Building

Grade

Building
Type

FH Middle School JS

A Middle
School
Building

FH High School JS

A Senior
High
School
Building

A building in
which
General
Education
programs are
operated
A building in
which
General
Education
programs are
operated

Support

Service
Type

Age
Range

Caseload

FTE

Itinerant

Autistic
Support

12 to
15

3

0.25

Itinerant

Autistic
Support

16 to
18

2

0.2

20
A building in
Emotional 12 to
Itinerant
2
which
Support
15
General
Education
programs are
operated
A Senior
A building in
Emotional 16 to
FH High School JS
Itinerant
6
High
which
Support
18
School
General
Building
Education
programs are
operated
Justification: Teacher works individually with each student, therefore, age range is not an issue.
Forest Hills Middle
A Middle
A building in
Supplemental
Emotional 14 to
1
School JS
School
which
(Less Than 80% Support
14
Building
General
but More Than
Education
20%)
programs are
operated
FH Middle School JS

A Middle
School
Building

0.1

0.15

0.1

Program Position #13
Operator: School District
PROGRAM DETAILS
Type: Class
Implementation Date: August 22, 2016
Reason for the proposed change: Update to meet the needs of the current student
enrollment
PROGRAM SEGMENTS
Location/Building

Grade

Forest Hills High
School EC

A Senior
High
School
Building

Forest Hills High
School EC

A Senior
High
School
Building

Building
Type
A building in
which General
Education
programs are
operated
A building in
which General
Education
programs are
operated

Support

Service
Type

Age
Range

Caseload

FTE

Itinerant

Learning
Support

15 to
16

10

0.2

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

15 to
16

10

0.8

Program Position #14
Operator: School District
PROGRAM DETAILS
Type: Class
Implementation Date: August 22, 2016
Reason for the proposed change: Update to meet the needs of the current student
enrollment
PROGRAM SEGMENTS
Location/Building
FH Elementary SM

Grade

Building
Type

An
Elementary
School
Building

A building in
which
General
Education

Support
Itinerant

Service
Type
Learning
Support

Age
Range

Caseload

FTE

5 to 6

4

0.1
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FH Elementary
School SM

An
Elementary
School
Building

FH Elementary
School SM

An
Elementary
School
Building

Forest Hills
Elementary School

An
Elementary
School
Building

programs
are
operated
A building in
which
General
Education
programs
are
operated
A building in
which
General
Education
programs
are
operated
A building in
which
General
Education
programs
are
operated

Itinerant

Autistic
Support

10 to
10

1

0.05

Supplemental
(Less Than
80% but More
Than 20%)

Learning
Support

8 to 9

8

0.75

Supplemental
(Less Than
80% but More
Than 20%)

Emotional
Support

8 to 9

1

0.1

Program Position #15
Operator: School District
PROGRAM DETAILS
Type: Position
Implementation Date: August 22, 2016
Reason for the proposed change: Update to meet the needs of the current student
enrollment
PROGRAM SEGMENTS
Grade

Building
Type

Support

Service
Type

Age
Range

Caseload

FTE

FH Elementary
School AC

An
Elementary
School
Building

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

6 to 8

10

0.8

Forest Hills
Elementary AC

An
Elementary
School
Building

A building in
which
General
Education
programs
are operated
A building in
which
General
Education
programs
are operated

Itinerant

Learning
Support

6 to 8

6

0.2

Location/Building

Program Position #16
Operator: School District
PROGRAM DETAILS
Type: Class
Implementation Date: August 22, 2016
Reason for the proposed change: Update to meet the needs of the current student
enrollment
PROGRAM SEGMENTS

22
Location/Building

Grade

FH Elementary
School JG

An
Elementary
School
Building

FH Elementary
School JG

An
Elementary
School
Building

Forest Hills
Elementary School
JG

An
Elementary
School
Building

Forest Hills
Elementary School
JG

An
Elementary
School
Building

Building
Type
A building
in which
General
Education
programs
are
operated
A building
in which
General
Education
programs
are
operated
A building
in which
General
Education
programs
are
operated
A building
in which
General
Education
programs
are
operated

Support

Service
Type

Age
Range

Caseload

FTE

Itinerant

Learning
Support

5 to 6

4

0.1

Supplemental
(Less Than
80% but More
Than 20%)

Learning
Support

9 to
10

5

0.75

Itinerant

Learning
Support

9 to
10

4

0.1

Itinerant

Emotional
Support

10 to
10

1

0.05

Program Position #17
Operator: School District
PROGRAM DETAILS
Type: Class
Implementation Date: August 22, 2016
Reason for the proposed change: Update to meet the needs of the current student
enrollment
PROGRAM SEGMENTS
Location/Building

Grade

Building
Type

FH Middle School
EC

A Middle
School
Building

FH Middle School
EC

A Middle
School
Building

Forest Hills Middle
School

A Middle
School
Building

A building in
which
General
Education
programs are
operated
A building in
which
General
Education
programs are
operated
A building in
which
General
Education
programs are
operated

Support

Service
Type

Age
Range

Caseload

FTE

Itinerant

Learning
Support

12 to
13

8

0.2

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

12 to
13

10

0.75

Itinerant

Emotional
Support

12 to
13

1

0.05

23

Program Position #18
Operator: School District
PROGRAM DETAILS
Type: Class
Implementation Date: August 22, 2016
Reason for the proposed change: Update to meet the needs of the current student
enrollment
PROGRAM SEGMENTS
Location/Building

Grade

Building
Type

FH Middle School
MT

A Middle
School
Building

FH Middle School
MT

A Middle
School
Building

Forest Hills Middle
School

A Middle
School
Building

A building in
which
General
Education
programs are
operated
A building in
which
General
Education
programs are
operated
A building in
which
General
Education
programs are
operated

Support

Service
Type

Age
Range

Caseload

FTE

Itinerant

Learning
Support

14 to
15

6

0.2

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

14 to
15

8

0.75

Itinerant

Emotional
Support

14 to
15

1

0.05

Program Position #19
Operator: School District
PROGRAM DETAILS
Type: Position
Implementation Date: August 22, 2016
Average square feet in regular classrooms: 650 sq. ft.
Square footage of this classroom: 650 sq. ft. (26 feet long x 25 feet wide)
PROGRAM SEGMENTS
Location/Building

Grade

Building
Type

Forest Hills
Elementary ET

An
Elementary
School
Building

Forest Hills
Elementary School
ET

An
Elementary
School
Building

A building in
which
General
Education
programs
are operated
A building in
which
General
Education
programs
are operated

Support

Service
Type

Age
Range

Caseload

FTE

Itinerant

Learning
Support

11 to
12

4

0.2

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

11 to
12

8

0.8

24

Special Education Support Services
Support Service
Supervisor of Special Education
School Psychologist
Transition Support Teachers
Instructional Support Teacher
Instructional Support Aide
Paraprofessionals
Paraprofessionals
Paraprofessionals

Teacher FTE

Location
District Wide
District Wide
Middle & High School
Elementary
Elementary
Elementary
Middle School
High School

0.15
0.85
0.4
1
1
15
5
5

Special Education Contracted Services
Special Education Contracted Services
PT
OT
Interpreter
Social Work

Operator
Intermediate Unit
Intermediate Unit
Intermediate Unit
Intermediate Unit

Amt of Time per Week
1 Days
2.5 Days
62.5 Hours
2 Hours
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District Level Plan
Special Education Personnel Development
Autism
Description

All special education staff will be trained in best practice in the following
areas: verbal behavior learning (speech and language support), assistive
technology, social skills development, supplementary aides and services,
positive behavior support and other professional development based on
student needs. All special education staff responsible for students with
disabilities will be trained. Specific teachers assigned to work with students
Autism will be provided information specific to each child.

Person Responsible

Mrs. Vanessa Sral & Mrs. Claudia Mehall
8/22/2016
5/31/2019
Professional Education, Special Education, Student Services, Educational
Technology

Start Date
End Date
Program Area(s)

Professional Development Details
Hours Per Session
2.0
# of Sessions
3
# of Participants Per Session 12
Provider
Forest Hills, Intermediate Unit 8 and PaTTAN in cases of low-incidence
disabilities
Provider Type
Forest Hills, Intermediate Unit 8, and PaTTAN in cases of low-incidence
disabilities
PDE Approved
Yes
Knowledge Gain
All personnel who work with students with autism will gain the following
as a result of planned professional development:
- Use of i-Pads and other assistive technology to support students with
autism
- Social skills development through inclusive practices
- Communication skills for students with autism
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- Positive Behavior support

Research & Best Practices
Base

Verbal Behavior Learning
Supplementary Aides and Services
Assistive Technology
Least Restrictive Environment

For classroom teachers,
school counselors and
education specialists






For school or LEA

administrators, and other
educators seeking
leadership roles



Enhances the educator’s content knowledge in the area of the
educator’s certification or assignment.
Increases the educator’s teaching skills based on research on
effective practice, with attention given to interventions for struggling
students.
Provides educators with a variety of classroom-based assessment
skills and the skills needed to analyze and use data in instructional
decision-making.
Empowers educators to work effectively with parents and
community partners.

Provides the knowledge and skills to think and plan strategically,
ensuring that assessments, curriculum, instruction, staff professional
education, teaching materials and interventions for struggling students
are aligned to each other as well as to Pennsylvania’s academic standards.
Provides leaders with the ability to access and use appropriate
data to inform decision-making.
Instructs the leader in managing resources for effective results.

Training Format




Series of Workshops
Department Focused Presentation

Participant Roles








Classroom teachers
Principals / Asst. Principals
Supt / Ast Supts / CEO / Ex Dir
School counselors
Paraprofessional
New Staff
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Other educational specialists
Parents

Grade Levels






Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
Middle (grades 6-8)
High (grades 9-12)

Follow-up Activities






Evaluation Methods









Team development and sharing of content-area lesson
implementation outcomes, with involvement of administrator and/or
peers
Analysis of student work, with administrator and/or peers
Peer-to-peer lesson discussion
Lesson modeling with mentoring

Classroom observation focusing on factors such as planning and
preparation, knowledge of content, pedagogy and standards, classroom
environment, instructional delivery and professionalism.
Student PSSA data
Standardized student assessment data other than the PSSA
Classroom student assessment data
Participant survey
Review of participant lesson plans
Review of Progress Monitoring Goals and Behavioral data to
decrease removals from general education classroom for behavioral
difficulties by 2% each year over the course of this plan.

Behavior Support
Description

Educators will provide school-wide positive behavioral supports for students,
as aligned with best practice within an inclusive environment, and as
determined to be appropriate for individual students by IEP teams. Topics will
include Positive Behavior Support Plans, Functional Behavioral Assessments
and Olweus Bullying Prevention. Teachers and administrators will apply
appropriate non-violent crisis intervention and de-escalation techniques as
interventions in instances where physical harm to self or others is perceived to
be a likely consequence of negative behavior.
The district is well underway in demonstrating success in meeting the goal of
positive behavior support as indicated in the data for 2015. Less than 15 per
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Person Responsible
Start Date
End Date
Program Area(s)

cent of the special education students were suspended in the entire district
with 2 % of those students having a Positive Behavior Support Plan. The
measurable goal for the current special education plan is to meet the challenge
of reducing suspensions for special education through our initiatives in positive
behavior support.
Claudia Mehall
8/22/2016
5/31/2019
Professional Education, Special Education, Student Services

Professional Development Details
Hours Per Session
2.0
# of Sessions
6
# of Participants Per Session 30
Provider
Forest Hills School District, IU8 and PaTTAN
Provider Type
FHSD, IU 8, and PaTTAN
PDE Approved
Yes
Knowledge Gain
Least Restrictive Environment
Positive Behavior Support Plan and Design
Non-Violent Crisis Intervention and De-escalation Techniques
Functional Behavioral Assessment
Olweus Bullying Prevention Strategies

Research & Best Practices
Base

Least Restrictive Environment
Positive Behavior Support Plan and Design
Non-Violent Crisis Intervention and De-escalation Techniques
Functional Behavioral Assessment
Olweus Bullying Prevention Strategies

For classroom teachers,
school counselors and
education specialists




Increases the educator’s teaching skills based on research on
effective practice, with attention given to interventions for struggling
students.
Provides educators with a variety of classroom-based assessment
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For school or LEA

administrators, and other
educators seeking
leadership roles



skills and the skills needed to analyze and use data in instructional
decision-making.
Empowers educators to work effectively with parents and
community partners.

Provides the knowledge and skills to think and plan strategically,
ensuring that assessments, curriculum, instruction, staff professional
education, teaching materials and interventions for struggling students
are aligned to each other as well as to Pennsylvania’s academic standards.
Provides leaders with the ability to access and use appropriate
data to inform decision-making.
Empowers leaders to create a culture of teaching and learning,
with an emphasis on learning.

Training Format






School Whole Group Presentation
Department Focused Presentation
Professional Learning Communities
Offsite Conferences

Participant Roles









Classroom teachers
Principals / Asst. Principals
Supt / Ast Supts / CEO / Ex Dir
School counselors
Paraprofessional
New Staff
Other educational specialists

Grade Levels






Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
Middle (grades 6-8)
High (grades 9-12)

Follow-up Activities







Team development and sharing of content-area lesson
implementation outcomes, with involvement of administrator and/or
peers
Analysis of student work, with administrator and/or peers
Creating lessons to meet varied student learning styles
Peer-to-peer lesson discussion
Lesson modeling with mentoring

30
Evaluation Methods








Classroom observation focusing on factors such as planning and
preparation, knowledge of content, pedagogy and standards, classroom
environment, instructional delivery and professionalism.
Student PSSA data
Classroom student assessment data
Participant survey
Review of written reports summarizing instructional activity
Review of suspensions for special education students to
document decrease of suspensions by 2% each school year over the
course of this plan.

Paraprofessional
Description

Person Responsible
Start Date
End Date
Program Area(s)

Through on-site training with guided practice and study groups, 100% of
Paraprofessionals will be highly qualified. District paraprofessionals will
participate in annual trainings offered through IU8 and in district-level
trainings. Topics will include positive behavior support, bullying prevention
strategies, classroom accommodations, and in cases when the
paraprofessional is assigned to a student with medical needs, the
paraprofessional will receive training in supporting each student's needs as
appropriate. Paraprofessionals, under the direction of classroom teachers and
specialists will effectively provide support to students with disabilities in
inclusive settings and in resource rooms. All paraprofessionals will receive
First-aid and CPR training or recertification and NCI training or recertification at
the beginning or end of the 1st semester.
All paraprofessionals will receive 20 hours of training annually as maintained in
the Special Education office. The scheduled inservice information, as well as,
sign in sheets are also maintained in the district office.
Claudia Mehall and Vanessa Sral
8/22/2016
5/31/2019
Special Education, Student Services

Professional Development Details
Hours Per Session
3.0
# of Sessions
7
# of Participants Per
45
Session
Provider
Forest Hills School District and IU8
Provider Type
FHSD and IU 8

31
PDE Approved
Knowledge Gain

Yes
Paraprofessionals will support students in inclusive settings and in resource
rooms in ways that maximize success for students in least restrictive
environment settings. They will acquire knowledge in positive behavior
support, bullying prevention strategies, classroom accommodations and in
cases when the paraprofessional is assigned to a student with medical
needs, the paraprofessional will learn the specialized techniques required to
meet the student's needs as appropriate.

Research & Best Practices
Base

Education of students in need of special education in the least restrictive
environment
Non-violent crisis intervention
Positive Behavior Support
Classroom Accommodations

For classroom teachers, 
school counselors and

education specialists


For school or LEA

administrators, and other
educators seeking

leadership roles

Enhances the educator’s content knowledge in the area of the
educator’s certification or assignment.
Provides educators with a variety of classroom-based assessment
skills and the skills needed to analyze and use data in instructional decisionmaking.
Empowers educators to work effectively with parents and
community partners.

Empowers leaders to create a culture of teaching and learning, with
an emphasis on learning.
Instructs the leader in managing resources for effective results.

Training Format




Series of Workshops
Department Focused Presentation

Participant Roles




Paraprofessional
Other educational specialists

Grade Levels




Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
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Follow-up Activities





Evaluation Methods








Middle (grades 6-8)
High (grades 9-12)

Team development and sharing of content-area lesson
implementation outcomes, with involvement of administrator and/or peers
Peer-to-peer lesson discussion
Lesson modeling with mentoring

Classroom observation focusing on factors such as planning and
preparation, knowledge of content, pedagogy and standards, classroom
environment, instructional delivery and professionalism.
Student PSSA data
Standardized student assessment data other than the PSSA
Classroom student assessment data
Participant survey
Review of written reports summarizing instructional activity

Reading NCLB #1
Description

Teachers across the curriculum will receive professional development on the
use of standards-aligned benchmarking strategies and the use of formative
assessments to adjust instructional practice, provide modifications and
accommodations, and to deliver specially designed instruction within inclusive
settings. Emphasis will be placed on the instructional supports necessary to
support students in inclusive settings.
Spring of 2015 Special Education Subgroup proficiency levels are as follows:
English Language Arts Grades 3 - 8 : Proficient and Advanced - 16.5%
Keystone Literature Grade 10: Proficient and Advanced - 23.3%

Person Responsible
Start Date
End Date
Program Area(s)

The measurable goal for this subgroup is to meet AYP either by confidence
interval or by Safe Harbor and with a 2% increase in overall scores when
comparing the same cohort's progression.
Claudia Mehall and Vanessa Sral
8/22/2016
5/31/2019
Professional Education, Teacher Induction, Special Education, Educational
Technology
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Professional Development Details
Hours Per Session
2.0
# of Sessions
6
# of Participants Per Session 14
Provider
Forest Hills School District, IU8 and PaTTAN
Provider Type
FHSD. IU 8, and PATTAN
PDE Approved
Yes
Knowledge Gain
Common Core Standards and Reading Skill Acquisition
Cross-Curricular Education
Formative assessment
Appropriate Curricular Adaptation
Connections among Curriculum, Instruction and Assessment
Questioning

Research & Best Practices
Base

Pennsylvania Common Core
Best Practices in Curriculum Design, Instruction and Assessment

For classroom teachers,
school counselors and
education specialists






For school or LEA

administrators, and other
educators seeking
leadership roles



Enhances the educator’s content knowledge in the area of the
educator’s certification or assignment.
Increases the educator’s teaching skills based on research on
effective practice, with attention given to interventions for struggling
students.
Provides educators with a variety of classroom-based assessment
skills and the skills needed to analyze and use data in instructional
decision-making.
Empowers educators to work effectively with parents and
community partners.

Provides the knowledge and skills to think and plan strategically,
ensuring that assessments, curriculum, instruction, staff professional
education, teaching materials and interventions for struggling students
are aligned to each other as well as to Pennsylvania’s academic standards.
Provides leaders with the ability to access and use appropriate
data to inform decision-making.
Empowers leaders to create a culture of teaching and learning,
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with an emphasis on learning.
Instructs the leader in managing resources for effective results.

Training Format








Series of Workshops
Department Focused Presentation
Online-Synchronous
Online-Asynchronous
Professional Learning Communities
Offsite Conferences

Participant Roles









Classroom teachers
Principals / Asst. Principals
Supt / Ast Supts / CEO / Ex Dir
Paraprofessional
New Staff
Other educational specialists
Parents

Grade Levels






Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
Middle (grades 6-8)
High (grades 9-12)

Follow-up Activities







Evaluation Methods










Team development and sharing of content-area lesson
implementation outcomes, with involvement of administrator and/or
peers
Analysis of student work, with administrator and/or peers
Creating lessons to meet varied student learning styles
Peer-to-peer lesson discussion
Lesson modeling with mentoring

Classroom observation focusing on factors such as planning and
preparation, knowledge of content, pedagogy and standards, classroom
environment, instructional delivery and professionalism.
Student PSSA data
Standardized student assessment data other than the PSSA
Classroom student assessment data
Participant survey
Review of participant lesson plans
Review of written reports summarizing instructional activity
Review of PSSA results to document increase in proficiency levels
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by 2% in reading each year over the course of this plan.

Transition
Description

Students with disabilities will successfully make transitions to post-secondary
education, to work, and to adult life. On-site training will be provided through
guided practice, distance learning and peer consultation.
The transition teacher will conduct follow-up monitoring to determine
students' level of success in reaching their post-secondary goals. The district
currently meets and will continue to meet the NCLB goals for the rate of
graduation. Counselors and support teachers will continue to increase skills to
create and support linkages to expand post-secondary options for students
with disabilities. The district will monitor the rate of graduation of special
education students to ensure that it meets or exceeds the benchmarks set by
NCLB.
Based on the most recent post-secondary survey of the 16 students who were
on the list to be interviewed – 2 moved from the area and were unavailable for
interview…
In the area of Postsecondary Education/Training there are 6 out of the 14 who
were attending postsecondary training (2 of whom were enrolled in an adult
training facility) at the time of the interview – which calculates to be 42% of
the students interviewed with all meeting their goals at the time of the
interview..
In the area of employment, 8 out the 14 students were employed through
competitive employment – which calculates to be 58% of students interviewed
with all meeting their goals at the time of the interview..

Person Responsible

Claudia Mehall, Maria Baumann & John Saksa
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Start Date
End Date
Program Area(s)

8/22/2016
5/31/2019
Professional Education, Special Education, Student Services

Professional Development Details
Hours Per Session
1.0
# of Sessions
6
# of Participants Per Session 15
Provider
Forest Hills School District, IU8 and PaTTAN
Provider Type
Forest Hills School District, Intermediate Unit 8, and PaTTAN
PDE Approved
Yes
Knowledge Gain
Techniques to support students in successful transitions to work and/or to
post-secondary education and to adult life.

Research & Best Practices
Base
For classroom teachers,
school counselors and
education specialists

Pennsylvania State Performance Plan Indicator 13





For school or LEA

administrators, and other
educators seeking
leadership roles



Training Format







Increases the educator’s teaching skills based on research on
effective practice, with attention given to interventions for struggling
students.
Provides educators with a variety of classroom-based assessment
skills and the skills needed to analyze and use data in instructional
decision-making.
Empowers educators to work effectively with parents and
community partners.

Provides the knowledge and skills to think and plan strategically,
ensuring that assessments, curriculum, instruction, staff professional
education, teaching materials and interventions for struggling students
are aligned to each other as well as to Pennsylvania’s academic standards.
Empowers leaders to create a culture of teaching and learning,
with an emphasis on learning.
Instructs the leader in managing resources for effective results.

Series of Workshops
Live Webinar
Department Focused Presentation
Professional Learning Communities
Offsite Conferences
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Participant Roles










Classroom teachers
Principals / Asst. Principals
Supt / Ast Supts / CEO / Ex Dir
School counselors
Paraprofessional
New Staff
Other educational specialists
Parents

Grade Levels




Middle (grades 6-8)
High (grades 9-12)

Follow-up Activities





Analysis of student work, with administrator and/or peers
Peer-to-peer lesson discussion
IEP Team Consultations and Analysis

Evaluation Methods









Classroom observation focusing on factors such as planning and
preparation, knowledge of content, pedagogy and standards, classroom
environment, instructional delivery and professionalism.
Student PSSA data
Standardized student assessment data other than the PSSA
Classroom student assessment data
Participant survey
Review of written reports summarizing instructional activity
Portfolio
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Special Education Affirmations
We also affirm our understanding that any requests for any deviations from the Chapter 14
regulations, standards, policies, and procedures must be made in writing to the Pennsylvania
Department of Education. The school district understands that the Special Education Component of
the District Level Plan will be approved by PDE in accordance with the following criteria as set forth
in 22 Pa. School Code § 14.104 and as part of the District Level Plan:
1. There are a full range of services, programs and alternative placements available to the
school district for placement and implementation of the special education programs in the
school district.
2. The school district has adopted a child find system to locate, identify and evaluate young
children and children who are thought to be a child with a disability eligible for special
education residing within the school district's jurisdiction. Child find data is collected,
maintained, and used in decision-making. Child find process and procedures are evaluated
for its effectiveness. The school district implements mechanisms to disseminate child find
information to the public, organizations, agencies, and individuals on at least an annual basis.
3. The school district has adopted policies and procedures that assure that students with
disabilities are included in general education programs and extracurricular and nonacademic programs and activities to the maximum extent appropriate in accordance with an
Individualized Education Program.
4. The school district will comply with the PA Department of Education, Bureau of Special
Education's revision notice process.
5. The school district follows the state and federal guidelines for participation of students with
disabilities in state and district-wide assessments including the determination of
participation, the need for accommodations, and the methods of assessing students for
whom regular assessment is not appropriate.
6. The school district affirms the Pennsylvania Department of Education that funds received
through participation in the medical assistance reimbursement program, ACCESS, will be
used to enhance or expand the current level of services and programs provided to students
with disabilities in this local education agency.
We affirm that the school district has completed a 28 day public inspection and comment period as
required under 22 PA Code § 4.13 (d) prior to the school entity's governing board approval and
submission to the Department of Education (Bureau of Special Education).
No signature has been provided
Board President
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No signature has been provided
Superintendent/Chief Executive Officer

